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CHAPTER I ' ‘ i K

DENOGRAPHIC SUMMARY - -

RSDP within the grleans Sogthwest ﬁchool District has come to be-
A ' ’
known to parents, teachers, school administrators, chi%dren and tlie com-

munity as the project uhich is’ concerned with the academic welfare of

children. RSDP is respon51ble for a wealth of varled activities w1t“3n

A} A - - -

and around the schools, designed to ‘improve the academic welfare of all

Q

clementary and intermediate school children. But, more than concern

?

for academic advancement, RSDP has come to be recognized as the facili-

. @ -

tator in the movement.désigned to help children feel nositive abhout thém~

£

qelves ‘and about the act1v1t1es they engage in relatlve to acadenlc a*ta*n—

¢
ment. RSDP has c;gated an awareness on the part of parents and the
e : o . s

. . . B
comnunity as to what learning is all about, and wvhy success in acadenic

LY

-
2

,attalnment at the elemantary and . 1ntermed1ate levels is so significart

in the develonmenﬁ of effectlve young citizens.

. N :
Persons Involved
RSDP has brouéht togetber a significant number of people from

¢ varying valks of life."Although va¥ied in their interests‘and exéer: ¥l Y

, =~

*

the cormonality among all of these people has been a genuine desire to

utilize their skills and aniiities to'help aporoximateiy 500 studéntgs }

(See’ Appendix A) within the elementary and 1ntermed1ate school é@e rarfe

<,
Ay

<

attaln the goals set by REDP. K

WA - ~

‘A total of thirty-five of the district's teachers (Sce Appendix 3)

have participated in the pro;ect Teacher participation hasxneant

1) »
«“‘

o attendance at inserv1ce vorkshon Brbgrams during the sumners of '*2 '73,
Q _. "

and '74 desigmed to imprdve the qﬁqlity of instruction,,to increase
e . 3 ) . .
ebility to meet individual pupil needs, to learn how to utilize teacher *

A}
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have villingly cooperated with the broipcé by qllowiég their students

y aides most effectively. Duriné the year, teacheis have also participated
[} ' .

- “ in inservite cessions scheduled during‘tﬁc\regulagﬂschool day. ., Tgachers

Fl

*  to attend the Learning Centers and participate in other activities spon-°
ks

sored by RSDR. Teachers have also willingly utilized the serG%ces pro- '

-

vided by teacher aiheg(assigned to each school by RSDP. RgDP-has,sérved

:

as a clearinghouyse through which teachers have been able to secure in- *

formation

‘

and materials for specific instructional needs. The amount of,

assistance requested by the teachers as well as the degree of involvement

of each tgach;r 1rith RSDP has been varied, but over all partiéipation‘
has been most active and ehthusiastic. - - - -
) ' . {
Fifteen residents (See Appendix’'C) of the area wg%e selected to be
. s N
. - k-] -

trained and utilized by the project as teacher aides. Aides participnated

. , : .-
) in summer workshop training programs during the ‘sumners of '72, '73, and

'74 and in inservice sessions during the regular school years. Uithin i

.
[ a .

£, .
the four schools, aides have not.only assisted teachers with the ac~

-

complishment of instructional goals but have also,operaéeé the, Learning

-
a

. -
*Center within each school under the supervision of the directpr of RSDP.

Cach aide has received a stipend while varticipating in the project. .

'

N Y r,/*, -
In an attempt to provide informative and ufeful sunmer { vorkshop and

« - .

inservice prograns, consulting service from a significant number of !

e '

authorities in giverse areas “were secured (See Appendix D).

Such scr-~

vices included presentations and dermonstrations by consultants for teachers

hl ‘ - AN

» -~ ’

w R . > .
and aides, Service in some instances also included the*organization of
. . ' ' = » )

N
2 . . 2

ST . K R
) . . . M 3 g - ~
" exberlences for ;he purpose of helping teachers and aides to develop neu
R ‘ \ ’ W .

- 'S R
N~ - > Y

“- teacher-made materials and new teaching techniques for use with children

o . Y, ~

in an attémpt to iﬁbrovemor further individualize each eﬁild's instruc-

tional program., Teachers with specifi¢ questions or problems had -
. kS . - N
\p! ‘\1" i . i’ “ R . ;:-:\

@

(N
Tit
!

ERI!
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-

: ./ . . .
opportunities to work individually tith the appropriate consultant ox

Y
consultants. /

.
.

" Trom the very start, community awarcness and active involvement have

Y -

been a vital part of RSDP.

o

Ipnendix E shows the make-up of the first

School/Community CounciIJ the group respénsible‘fgr determining the noed;
.of the area in the preliminary project propééal ;tages, Since that tine,
CSmmunity‘involvement.téxh the project has steadily iﬂcreased.
vuwwunlty Council has met monthly taking an acélve role in decision mkklng

~

asgecﬁs of the project and has facilitated the community involvenent in the

X
L]

various activities of the nroject. Some of the.major activities vhich

have effectively utilized community volunteers have been:
-1 Reieasing teachers for half-day inservice ‘'sessions.

Comnunlty volunteexrs planned various activities and field trips m

and took over afterhoon classroom responsibilities occa51onally

, so teachers colld spend the time in inservice sessions.

2. DAssisting in Learning Centers. Community volunteers have helpe.

-

the staff e Learning Centers provide individual and,grouu
e¥pe ey £or children conming to the centers.

o - X . . . o
3. Peleasing teachers to car¥y on Parent-Teacher Conferencges. .
Cormunity ve¥unteers planned and carried out activities at Bre-
arranged times thus freeing teachers to ochedule conferences

vith all interested parents. - 1 .
” ) \ ’

There are numerous .other activities vhich have utilized aid fiom
L]

parent and community volunteers, and cormunity residents often assist

the classrooms vith svecial projects. There is no hesitation in ﬁ@llin@
S

- PR . )

- ¥

upon v'1illing residents to help in enriching or enhancing the bppoif
tunities provided students by 'RSDP (See Appendix F). -

»

et compg i

Besides community involvement, community .awvareness hag increased.
; B

Such is evident from the publicity the project receivas in the neys-

-

‘ b

papers, (Sec Appendix €) and the increased number in attendance a?f .
’ S £
\ 3 : . (] . -(ﬂ;«‘.
o»en houses and other school related activities planned in conjunbylon

« with ‘RSDP to u1¢ch the public is invited. .

The Schcol/

Be
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Besides £he regular RSDP administrative staff which includes the

- director, secretary, and evaluator; The Orleans Southwest School District
>

‘ administrative staff has lent sﬁpbd%t to the project. d Lines of com-
W - .

.munication between RSDP ﬁnd all district administrators have remained open.

‘Thé superintendent's office, Principals of the schools and RSDP have sought

to coordinate their efforts in order to avoid unnécessary duplication

>

and also provide the best learning experiences possible for students.
. !

‘. . Training Component

The inscivice program sponsored by RSDP was a.threé-~fold.program.

-
‘ -

In the initial part of inservice each year, teachers and aides parti-
“

cipated in a four-week summer workshop. The-first three weeks of eacn

workshop were held immediately after school closed for summer vacaticn. L~
2 g

Ve
. LN )
The first sufmer dealt with reading - how to diagnosge, how to sct up .
. . . ! R #"\,- N .
v ~ \

- - -« "\
individualized programs, how to determine the .reading..level of books,

.z
-
° e

and how to administer, score and {nterpret thé results of an informal

. . e

reading inventory. Careful study was® done relative to the process of

’

'having teacher aides. The workshop participants procee?ed to learn how

to utilize the services of teacher aides most effecti@ely. .
The second summer workshop sponsored by RSDP dealt with und%;standing
. \
various concepts of self-iﬁage and how to increase commuﬁity involvement
within th; schgols. One specific objective for thé summer was findihg

4

«

out about the kind of environment from which children come saand what
. ' ‘ .l

agencies were available to'help with social problems that might, occur.

. .
13

Representatives from different,social. agencies served as resource people

- >
~ . ] . A

’ :’ throughout ' the workshop. . — . : .

The third summer .workshop sponsored by RSDP dealt with needs ex- ! -

» ~

*w ) - -~
pressed when the teachexs were surveyed. As a result of. a tabulation of

, &

4

~ : . 4

ERIC L. . ~
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.

" the needs expdressed in the survey taken, seven performance objecfives
evolved. Iach teacher and aide vas required to complete three of the

seven objectives, tuvo-of .thich were required and one which teachers and
. '

.
'

aides could choose tq work on in depth.

> 3

The fourth vveck of each summer worlshop wvas held the wveek before

the beginning of the neu school year. This final week involved teachar

1 4
and aide preparation for implementation of new ideas and teaching
techniques vith the incoming tlasses. This veel: proved to insure ex-
4 . i +

collent preparation for the beginning of each nev school year,
' ¢

In connection vith the four-uveek summer workshop, all teachers

also worked out in the community vith at least ten of the children vho

3
\

vere to be in thdir classes in the fall.

For the summer training the teachers received certification credit

for reneual of their certificates for teaching. For those who wished

¢ :

to bursue graduate wor), graduate credit was given by Johnson- State
College for the '72~'73, '73-'74 summer wvorkshops.
Aides received certification credits for the ‘summer workshops,

the in-school phase bf the job training and for tro courses given'by

. Cormunity College in llew lath and ghild Developrent.

? +

’ arle
The second part of the three-fold ISDP inservice program consisted

of five half-day inservicde sessions. During these afternoons, teachex«
N /

vorled on ?urriculum reviéigh. The reading skills lists at each level/

vere develéped and revised. Incorporating reading skill development

N ’ . 4 i3 3
with such content areas as math, science, .and social studies was thao

. -

-

najor Shtcome of’these palf—day sessions over the last three years,
"The third pa;t of éhe‘three—fold‘RSDP insérvi;é program consisted

bf a half-day released time for teachers and aides for'the purnpose of

evaluating past énd planning future classfoOm activities and strategies.

A

W
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On- these inservice afternoons, the Community Council p;o%ided opportun-

ities vhich vere highly motivational as well as educationally enriching.
L4 : - .

.
. . ¢ aa
.
-

COST OF TRAINING
The total amount of RSDP funding directly expended+for the training
Al 'Y ¢ . ; . . |
component was $89,719.46 (See Appendif H). This fidure included the
: . ] . 4 ~-
follovring exmenses: ) . it

1. -Stipgnds for aides

.t

i
[%)
.

Stipends for tecachers during
surmer training

3. Cbnsultant fees : .

4, @zxrenses for on~ciqght +rainees , -
. ,
i 5. 1isc. erpenses relative to
f% inservice half days

"’ . ‘¢

The avez:ée exponses for three vear$ of training for each aide®

uas $6,036~4{” The average three-year training, expense per teacher
b4 .
vas $1,292.9%§ : :

i

K
35

- ¢ STUDLIITS AIFTECTED BY RSDP ' {,

/
An average of €83 students among eight grades vere directly éffected
/
« 1 i :
the project. (Sec Ebhperndix A for the numerical brealdoum by School,

4

o
-
£ ,5.!44* W

";'w :‘?3";}.
fu

s
-y

e, and year.) Thace siudonts come from the three lcommunities of

v N -

nﬁﬁf

dwlck, Grecnc;oro, and V;ououry whcre there is high incicdence of
i ~ "

Ny

exty._ Harduvick is a large cbmmunity for Horthern Vermont uith

t,

Aproximately 2400 popr:lation; Greensboro is a community of af/;oximatély
t

oo
LErEE

20N

B
k|

;7 and Woodbu s a communlty of approximately 350C. Northeastern
ry'i4

wont may be one of the most depressed areas in the ljprtheastern United

e

ates, and vithin this region the Harduick area is in particularly

P

S

B

fficult circumstances becausé the econom’c' base of the conmunxty,

I

e., the granite industry gQperations, was withdrawn from the area in

Pl
>

- i R
:

- [

-

bl
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. - . , ~ . .
the 1930's.! Since the phasing out of the granite industry, there has
been no substantial replacement to provide emplé&ment in the area, and

-

N - .
.conseguently, indifators of poverty shoyr great need in the three com- -

- mﬁni;iés. In "loodbury,”for instance, the median income for the area in
d . [y L d

1960 {1970 Census Data tvere not available) was $4,705 for families iz

- ‘ B o . . « o

«
’

( ) gencral; $4,099 for farm families. Income uas hiqhest,for craftemen,
® +
forenen, and kindred vorkers; lguest for farmers, farm managers, and - i‘

N .
.o -

- » . ’
farn laborers. 1In 1960 fever than 10 percent of the population’earnei

over '$10,000 and more than 18 percent earned under $3,000. liost people

©

vho are fortunate enough to have employment commute to the Darre-

4

liontpelier arca to the west, or to St. Johnsbury to the east. lledical
’ ! .
sexvices for all three communities are minimal, and customarily'require
-, -
fifty niles or more round trip for needed service. Transportation fcr

o>

lov~income families is eépecially difficult éuring the viinter, and meny

persons therefore do not receive appropriate medical attention_when

- <

it is needed.

‘
’

Table I below indicates the number of children in each community

¢

A

' qualified for Title I assistance. The recader should know that manyt; ) ’
~ - . . 3 v N
‘,V . Vernonters vho can qualify for Title I and other assistance to lou- -~

L 3
incone people choose not to do so in the tradition of their inderend.ni
[ — ‘-
' . oy 4

.;J,"
—~ Vernont Zorebears. . v
LN

Mt - : TABLE I

Title I_Eligible Children

. . ] Jt .
Towm Total Mo. Children Children in Low- Perqent;gg
in Grades 1-12 Income Families v, %

. tloodbury 48 30 ) 63%
Hardwick 380 197 ' 52%

Creensﬁoro . 50 ° '37‘ 74%

. -
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The Rural School Development Project has been a program in the
rbrtheast Klngdon of VErmont involvan the towns of Hardwick, Greens'.

. and Toodbury.
. e - L

¢

the three towns at Hazen' Union School.

CHAPTER II

-

~ ‘. . . , 'S
' STRUCTURAL ELEMENTS OF RSDP
S

— \ -

B The Project. \

-~

B
ey

It hlso_has ihvolved the Junior Itigh Schoollstudenis fiom

-

“The initzal phase of the pcheﬁt

bcgan\}n 1970-71 with a neegg assessment. The geeds assessmént elicitee

six general problem areas:

¢ -’ . Pl

0
—— -

-~

1 - .-

1. Readlng ' ‘ ) LS ! N
. . 2. Heed.for spme type Of pre—first grade progran . i s
3. né&d for moré ipdividualized ingtruction . s
- . 44 TNeed for more.community involvefrent ‘ ’ -

5. -leed for carpéting in the elementary qchools
> . 6. Need for greater number of teacher aid-s L.

: As a ‘result of the issessment, three measurable objectives were -

o’ p ’ * - . * ?
defined T : : M ‘
' 1. To improve student's reading achievement 7 ',

. Tb inprove pupil self—image ’ N

; 3. To Qgprease the ‘number of teacher azdes withln the- schools. '

- ¢

RE/DING - ‘vith improved readzng achié&ement as ‘the desired olutcome,

- N
N .

rsp? has wlaceéfmuch imphasis on Eolvinq the problems#relative tovreadfzg

o

for pualls ‘in the elementary and junior high schools. A curr}bulum

» * \ ‘
. conm1ttee in the lnitial stages of the project found the following

° (Ed

def1c1gnc1es contributlng to the area'!s problems in reading:, - '

.l.‘

Lack of varied materials at home and at school

2. Lack of trained personnel to help with the instructional propcess
3. * Lack of an understanding'V1th1n homes as to appropriate
- - readineéss trainlnq for children prior to entering\schbol
. In an attempt to remove these deticiencies, RSP has provided a uaalt.
» ‘ * » \I' - \ k4
. of remneilial, developmental, and recreational reading materiels.' These .
“ N .
‘, imelerials have hesn placed in classrooms and within the Isarning Centers .
. - . e
o v 9 ’
- i2
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Pl

s

.

\

. or

an’the Learning: Centers: .

seét up by RSDP in’ each school.

[}

_Qave been made by thé BSDP,ééaff and have beeﬂ placed i

»

'S

N

9
-rooms and Learning Centers.

~

1

. -
developed as specific needs arose

and for th

.ty

’

n the class-

"These homemade mate;iais°yére'éach

A

e purpose .of éiacticing

Hiterally hundreds of- homemade ‘materials

F 4

. ' P ' b
specific skills ng? as camprehension:, vocabulary development, ,‘ P
creative writimng, using the newspaper, learning letter names, learning

. ) . \ i

- -
.

symbol sound associations, reinforcing practice for phonics instruction

taught in the classrooms, map skills, research skills; poetry ap-

u

\

ppeciatiog, dramatics, and many others.

In ordeyx to acquaint parents with activities they could carry out

at hothe to reinforce reading skill devélogment,,RSDP has held open .

-

houses in tbé Learning Centers to acquaint"parents fvith commercial
- . '

and homemade materidls. Parent -volunteers have accepted the open

LORY

invitation to anyone to.help children during the school day in the

K B . . , ’
Learning Centers. This has served as a learning experienée for many

parents f{quwhich ﬁhey have gained new ideas to use with their own -

children at home. - T . BN

».

.Lqpk of trained personnel to help-has been ameliorated to a

great degree. Fifteen members of the -community have'been'trained as
L Y . , ’” - .

aides and have worked‘directly with students. Aide ﬁraining has in-

‘cluded three ‘summer workshdps sponsored by RSDP, tliree years of working'

.
L]

N > ' . N L. . - R - . B
with children under direct teacher and RSDP director supervision,

inservice half~d§§ mgetings.fhrougout the past three years and college

\ '
¢ ® .

¢ - - :] s >~ . .
credit courses offered by Vermont Community College. Besides aide
training, RSDP has provided,sraining for. any cormunity volunteer. Such
. A} Py . ’ Y

~

‘tréining has heen designed to prepare volunteers for helping children

» ..
- '

>

{=

A )
-
v .
.
Y

»
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{individualized readi:ng

programs. six;by peroent of the eJ.assroomttim the progtant have: mdde 2

sistance from RSDP in making the transition to

¢ .

~

transition to- g‘ndiiridualized reading. I ) _' ,

-" ;:',- .. R T VR ’
vl '71-172 3 0 1 /s
Ve : H ’
- i1l oo sqa L :
@ty 1722073 4 . .
- oot . - 'd
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bl P 175-174 5 !
1 \.“ ’ Ty .4 ’
W \c . N - IR
12 ‘ ‘
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" ‘.'.\l /1- \\ : ‘ £. ! :
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- e
- g AR =
NEED FOR SOME TYPE OF PRE-FIRST GRADE PROGRAM éIn an attempt tq Manttg‘e: Y
that children entering first grade were ready for school, RSDP has"' léed ﬁ ":‘/
clogely with TITLE I personnel to help prepare pre-schoolers for’ entrmge’;itzyi""iij
into grade one. The RSDP director has coordinated the program,\rgl;nn;ﬁ’*\'v?;:ﬁi’?
. £ -k B
with the teachers in the program, developed the instruments and difdt/ed g \‘;‘:J:
the screening, of ali children entering first grade to detetmine "th,oée’ in "/ ) /,
need of specific readiness skill deé’elopmgnt, made and furnrs)ied vmaterials j 3
' for teachers and parents to use in skill develop/ment, evaluat;d the ’pro— ", ~,/::
gress of pupi.ls selected to receive readiness 1nstruction and ;elayed N~ ’ \j”
vital information to the first’ grade teachers receivi;ng’ chil’d'ren in the ’0”
progran.. ) ‘ “ o ' / ) \"
\JEED FOR MORE INDIVIDUALIZED INS'I‘RUCTION - RSDP has played a major role .
in attempting to meet ‘the need for, more indiyidualized instructim}. The .
172" summer workshop. trained ;eachers and’ ;ides in ‘mfethods for diagnosing ) :
individual lreading diffiéﬁlties and';’how to'set up prescriptive pro:-r T
' cedures to follow diagnosis.‘ 'I\each/ers have been trained in methods ﬁbr Lo ) ' *
planning and implementing progra;ns in individualized reading. Some of . /l ) %
the inservice half day/s éuring the regular school year concentrated on’ - f
materials and method,s for )thdividualizing instmctio‘nf’ } a ;
'rhe I.earning,éenters have served as models }emonstrating an indivi- ;
.dualized approach fo,r’ /every youngster working ih the I'earning Centers. . ’ }
" Listed be],oﬁ; a;re the' number of teachers é’pecifiqa—]?]} requesting as- . ;
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_/f:':,. ot . . .,\.‘3“‘._< - ‘e, e - . ~a ! }‘- . e )//)/ ’./ /M"‘: . ’:‘%r‘_,:, %
T ;:.". The RS\QE Blrectpr‘haa trained teachers and @ides, made mater’als, _:, )
P AT S RPN - A T
,"...'-’.- .o ‘, "’)""-'rf;, | ] L
. L collected materia‘is a:nd, as&:&sf;ed in ﬁ&e {:lassrooms with eaeh endeavor t<. :‘, ;
L L . - —=. ' \M" ) ; [} n. ' " N~ :‘ )',"'0" "1\)": 'f/
P . L ";,."“, IR T
PR <yl :Lndivid'ﬁa.ll,ze'. : !l‘he’ directpr Hds evaluaf.ed ‘the fes\ilts. o,f the in- o LA "y
R R A S a0y b . $hee a . - e { $apar, Lt o
YRR “.. . .,’ 4 1 o4 . R
it d':wxdualt?ea programs and px’qv:.d’ed' fefadback fora imDi‘dvément of e;u. ing .
';“"’"1-3. . T~ \.__..,\_"". -’ R 4 ‘ "' e ; ")Zq »".1 /:! ! ) v !
LA . T [ .,‘ ° - {
L ‘:‘J'{ ) prég\r;mns and planning for futu!'e p.pgrams se-ll s~ i ‘./ !
Y e R . ..
i AP PO A e e e ~— by , - . . i
_— _./,i I A three-month pil:qt px_ogram with q;class of .t rd\ngl atudents ‘ ‘]
LT T = L : ! -
$ AR B Sl S A .
N STy szhag_k:»z\er,e seriousTy,lo@‘i.D“read;ng aehie\rement at the e}:ti of uarc ) _73 ,
_L_ ‘— ‘\.: -W'M ~"f"~.«.\~"\"\,‘&\& . _“"f .._1-__ )‘.* - .- - ., H
A ..y:.eldenLimpressive resu;l‘ts {seE Appendix, I.. For the eleven’ stu‘d’ent.,\, L '
PR e Fd e _"#' . [ e ‘Un " R \:"'\_“ ”‘-.' . P
= e ries ,RSDP’de‘signed an indivitdualx.zed reading program which mf:luded trade ’-'\ U
L - - . Mﬁ‘vﬂ_' ""‘"""""—*‘ L ~ “"—". -
) . bo@p z:ith comprehension checks, stories from a basal reader, crosswo**d T ';“
- N v ._- -.<'_'_' -~ - AN < v -
¥ . puzzles,..workéheets, ,listenmg‘ tapes, and phonics games. type of ccm- EROA
- * kA > [ - PR
T - )
tract system was used whereby each chi‘ld had a j’ob sheet and a perso“al T _."P!' '
oo (,4 . Ty . AT S ORI
. ~ - P ] :l-.\“,i
envelope in which to keep his work. After a task was completed the L v(,".,_.'}" ' “\ "
- - Tt et voted
* - — pupa.l-—te\écher conference was* an important part of the program 'rhe pro T ' _‘ \'
' ( gram was staffed by the RSDP director ane day a week the RSDP eva'luator, . : ) }
. . - e PR 3
. . one day a w‘eek ;a Jo@ State College student doing Career Exploration P i
4 > h
' “tuo rl,ays a week, and a: teacher aide one day. a week. . . P ]
.z > -t _-.,. 7..:‘ [}
. {IEED E‘OR Mofzg COMMUNITY. mvoﬁvmmm - As indicated in Appendix F, RSDP has
’ "t’i‘ ' ! { ‘2 b
.. been successﬁul ‘in getting parents and other members of the community in- =
[ ¢ \ . A v
i ~ yolved in :,the_. $educat:‘iona\l prdcess. Parerits and other members of the - m- ]
~ .' . \:',,~h - ;1 ' . ' . ‘
'th % mﬁmity have willingly volunteered their time to work in the Learning Ceﬁt’ers“
o ~ <, .
2R N \ v
b .‘i,;: loca\'ed in each school. This has meant follom.ng a prescplbed weekly .. .
! ~ \\ . .,/-f ’ 1t . 3
‘\:. \ schedule and helping children 1n the Iearning Center at a specifica‘)];" ' ?
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\ RSDP has 2ought to facilitate the schools “in carrymg out sudcésmpl :
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. teaéli‘et-parent co\ference days. " 'At these. confer;ences, DP has had d-r_';_- © e, ;
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\ plays o’f materiél:s and someone to Inform interested persons ln the, .. - ‘ *, 4
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. L in order to free teachers to meet'N‘th~paren+s.\,The Center.has a

f “f ., ; ‘ o AL ’;-"‘ - .
Y o -'/.;" { ) ' “’ ! K o e ' " 't” f '
- 'Wt. D
* efforts have caused a number of ‘paxents to volunteér-their time and

‘ ;. p effort., During the timas scheduled for parent- teacher conferences,

14
’

e ﬁéDP'has provided activities for the children in the‘Learning Centers

. .
. ’ L s .
» ’

/ T /
L ’ . g . Py R
g J . / - 2 B o ',
7

;oA e, provided supervision for pre- schooI children while parents have’ at{/,
’ '."l\l‘: ./ / , R R . o g

’. 4 SN "/ 7
o, - .

<. . . f . 2 ‘.
ROV j the confefence- Parent. volunteers have. been a vital part of thesa L'f‘
il

AN P ./ y el

. - e

gk RSDP spoﬂsOred activities. Providing parent tnacher conferencef ha o
o 2. > J /

. - ’lf' R
2 ) . ..n% ,

N

. :
caused‘nany Darents kd come to school who otherWise would nOt.nlJ° came.\
. v , / r'w.-'l‘ / . ,I" -’F.,

/ .

5

Iz has improved the homevschool relationship ang aiaed a numoe

-
~ A
-

e
R 5y . - Y -
ew - “. u_,,l'z .
»

pareuts 1n—nnder»tadainq how thez can.help their children. Parent-
. - "

AR -

.
P -t ~...,-¢_‘~__

L. Leagﬂuer conferences have <signi Ficantly :mc,reasod commuxn ty concer.o o
R :

. — e

T involvemegt_w1th}@LLh§_schools. It has also increased the t:acher'

B o

- "/”’w - "\“”"\\" ¢ "N S
- (2

) . >
" awareness _of circumstance§'in*the4hoge. A

o /_;ﬁ‘ Anothev opportunity for communityjinvelvement has bEQQ prOVldL‘ b,
-~ "/4 B /k. .‘J'\ \ I N J
v RSDP in” coqperation With the Conmunity Counci1'~ providlng activitie<
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) children on inservice half days. Such actiVisies have been planned

e T _-".;\ = ' L L . ‘u S

301ntly by RSDP and the Comnqnlty Ceun01l,,a,d'cqmmanity volanteors* ;

. F . . o

“x

-

. @

Cx } .«\.

- = N -

- vl

i
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LY

) vided have been varied, highly motivationa], and extremely wbrthwhige

-

- learning experiences for the pupils involved.

:

5‘

é i
.. ‘\

!
R

“The fifteen trained teacher aides, all members of the community

.= ‘. .-

I \

\

.7 have also servea to increase community involvement in the learning\ \

L ponted . ¢

— - ) \ .
;7 .- process. - BB \ A ~\

~

.
v N N
. -t d

NEED QR CKRPETfNG«IN THE ELEMENTARY SCHOOLS - Teachers were saticfied\

., area ‘in theqr c1assr50$s. Such was possible when Ygﬁgchers chose to
. ,-‘&" \\ ' ‘
use their prqucol moﬁBy for the purchase of an inexpensive rug. A
t_'yn‘ \t‘ W'\r\ N

TC T e TR Ny, 16 o

attend the inservice sessions planned also hy KSDP. ThL ac&iv tae\ pro—
i

g \ -

*-.u b \ ."

W B

(N ‘\ .\ N

s ‘ * ‘ \
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to bc able to purchasé standard 9 x 12 rugs, thus carpeting a specific |

b ’ N v . g N ;‘:\\\\

have been utilized to carry out =) actiVitiﬁvl thus frreing teachers t\Q
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_ Scale for grades 3-6 for the purpose of determining'validity. Besides

‘project,_inservice and vorkshop sessions have been devoted to providing

'teachers vith ideas which they could utilize within their classrooms

r . . . 1
LI a
[ N , -

rug has allo&ed pupils to sit on the floor and truly added an extra

l f s .
' dimension, the floor, tlo the rooms. Thirteen teachers chése to secure

‘ i» t Lo . 3
| Y - .
rugs for the:.r rooms. . '

.--_

NEED FOR A GREATER NUMBER OF TEACHER AIDES - As mentloned previously,

T T
4 T - -

as a reaulthgf RSDP/ fifteen members of thescommunltx were tralned as
- ‘-%-_:,’_.- P e

‘teacher aldeS and «have_ been S'Ervifxg ‘e‘aides uith:.n ‘the four schools

for the past three\2~ars (See Appendlx C). It 1s hlghly unllkely that

better trained aldes éan be found anywhere in the country except those .
¢

surplus teachers who, out*ef despef/tlon, have taken teacher aide .

-~

positions. The aides have been thorodghly trained and have acquired

*

-~

competencies in many areas#of edjyégﬂghai"achieVement.

SELF-IIIAGE» - Nowhere in the needs assessment.did a concern over pupil

self-irage arise, but it has become a very vital\and_iﬁpqrtant part of

|
the project. RSDP has designed its own 1nstruments (Cee Appendlx g) to

assess, self 1mage, has field tqsted.then, has#§§$?§éd then, and has .

corpared their results with those of the Piezs Harrrson Self Concept

assessing pupil self-image periodically throdghput the duration.of the

Y .

PO

%e

- .-~ .
. 3 - *

in order to improve the self-image of children who may tend tdward

- ~— </ ,r

. _ oo ‘- ° Ny N ,

negative or indifferent feelings. Results of each pupil onvselfrlmaée‘
A N ) . ’

assessment instruments‘have been gone over with their teachérs in an /

»

attempt to help teachers understand how children’ might f?el about thom—

selves. Pupil perceptlons of themselves are also compated with thore
of chelr teacher 8. RSDP in its direct work with. teachers and chlldrnﬁ
g e . Py,

.

and especcially w1thin the’ Learnlng Centers has sp t to recqghlze the

inmportance of each ind1v1dual child as a very Amp rtant worbK;hlle ’

) A !' / /H 7

e



individual. Inspite of all the materials and devices for skill

development that have been made available for pupils to use, RSDP has‘

o

consistently made it perfectly clear that it is children that we

teach with all the complexity of their uniqueness, not a group of
. - 3

skills. It is very important for children to feel successful and

. / .
find some pleasure. relative to learning, and such has been the out-

come of RSDP sponsored learning activities.

a DECISION MAKING ‘POLICY OF R§Dp
Y {
The administrative responSibilities for the proJect have remained

* the responsibility of the Project Director. §See Appendix K for a

«description of the director's duties.) The E?oject Director has re-

a

ported all'RSDP activities to the School and Community CounCil at

. \

‘their regularly scheduled monthly meetings.“The School and Community

Council assumed Programmatic. and £iscal respchsibility for all train-

>
-~ ’

ing of educational personnet. This has neant that upon recommendation

-
’ /_‘

of the Project Director all teacher .aides anﬁ other\RSDP staff haV° L

been approved for hiring and training by the.School and Commanity

» -

ouncil. Proposed RSDP activities have also been presented by the
. - % ; .
Director to the School and Coﬁmunity Coﬁncil for their approval, mod-

ification, ox_disapproval\\ In other words; final appmovul béfiore
~\\ K ‘\\’w\ b
implementation of all activities sponsored by RSDP has rested with.the
L h 4\
\ S
Schooltand Community Council. éﬁiggzpss reports and final évaluations

‘”vn R YON igﬁig

% - =3

of all activities have also been submitte to the School and Community

. -~ /‘\-
- - «

Council. - .o . , y
1 -z )

! . L “
- The Community Council under the direction of an appointed Coor-
- I ~ .

dinator for each of the participating communities hasg served as the

facilitator in getting the community involved in RSDP activities. For
- .

’ {
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example, activities designed to provide exciting learning alternatives !

-

for student§ while releasing teachers for inservice and parent confer-
N L ] . ” . ' P " . .

w Yy
ences have been solely the responsibility of the Community Council. Not

'S

only has the council assisted the RsmW[nJector in planning the acti-

. - T~ \

-

vities, but it has élso recruited communlty volunteers to staff the .
activities. ' oo S : ‘ >

R puring the second summer workshop,. the Comnunity Council, working,
. P .

/

with.the Hardwick Resource‘é}oup and Community CQllege, was.glso ®

. responsible for securing consultants’ from sﬁeciaiized service groﬁps _

3 + such as social welfare, drug abuse, mental health, etc., These con- ‘ -
sultants informed teacners and aides of the services they could pro- -

. vide for the' children and families within the local communities. 'The -
community council was set up as the facilitatox in bringing- these
. oo #
. services and the schools together.

L ‘e .
In terns of all depdsions made relative ‘to RSDP sponsored ac-

®

tivities, the Project Director with the appfoval of the shperintendent,

'
'

school boards, and prznczpals has served as the recomnending force. .

The School and Community Council has held ultinate responsxblllty for

approval of activities o be implemented relative to the accomplishJ;-.,
[ .
ment of the three measurable,ggais of RSDP. t
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) GOALS o :
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. A
o 7 ‘ ' Preliminary Goals ;ﬁ
\ N ¥

The primary goal’established by the School and Community Coﬁncil

was to improve academic achievement and self-image for participaiing
;students and-to evaluate progress toward these important goals bQ%

utilizing objective measurement of student behavior. The Council T
e

P
believed that both academic achievement and self-image cannot efgectively
1

be improved without strong parental involvement in’ the school, program

. and that parents will not provide this support unless there is wide

i
.,».,J

f
£, - . R
community concensus that they should be so involyved. 1In effect. then,
broad community involvement was deemed necessary to achieve the main
4 fﬁg}: ®
: goald of the prQJect _ ﬁ%?~:
. ;
The School and Community Council agreed to the fellowing measuragle
% e objectives for the pfoject~ 4 e ‘ - ééw
1. The self-image of each student in the program will be enhanfed '}
so that his measurable positive behavior responses will be
“w . more apparent to the observer at the end of the program period
St - than they were at the beginning. . ‘i}
» .2, The number of students reading below grade level will b4 re-
duced from 48% to 43% durirg the 1972-75 academic year}.;
"Q"
3. The number of adults w°rking as teacher aides with chilaren
in‘grades 1 through 9 will be increased from six to eleven
) for the duration of the training program. A . N
B Vil
. v .
& Yy . T &
Modification of Goals Ry -
jﬁ:
- 1 -
= Upon implementation of the project strategies, it was discovered B
A % ki
. that two modifi?ations in ‘the goals were necessary. Goal no. 2’was ¢
modified to read as follows: The number of students reading bélow grade
\ level will be reduced from 64. 2% to 59.2% during tha 1972-75 a%ademic
, 17 L — “ )
> ’ / k 22
- J
) ‘ o N
Q , ‘;{) ’ . - . 3
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years. The percentagés in tﬁe goal were changed beéause the figure of

48% below grade level was selected arbitrarily and was siatistically aﬁ

inaccurate estimate of the percentage of students reading below grade

|
"level. After careful tabulation of the 5pring, 1972 stanford Achievemant

. Test results of students participating in the brojgct, it was found

y W
that statistically 64.2% were reading below yrade level. Since the

— [

original goal had aim;a at a 5% decrease in thé“numbér reading below *
grade lével; thé revised goal did likewise -.citing a decreQSe from
'$ 64.2% to 59.2% reading below g}ade level. -

Goal no. 3 was modified to read as follows: The number Of adults
working as teacher aides witﬁgchila;en in grades 1 through 8 will be
nincreased frqm six to eleven for the duration of the training program.
The ninth grade was elimi;atgd from‘the 3§i§6fiée due to the ciass
structﬁ;e of the high schooi program of whifgh the ninth grade was a
parF. It was not posgible for the'nin§P érade scheddle to be cgo;dinated
with thejseventh and eighth grade schedules thus allowing thé; to take

advantage of those services provided by RSDP sponéoredfteacher aigdes.

[

Progress Toward Goals

v

- o?g of the objéctives of‘the Rural School Development Project was

to reduce the number of students below level in reading from 48% to 7!
P ¢ .

- Ay
43%. This was a reduction of 5%. Since no hard data had been colléctod

-

»

to support the above figures, it was necessary to establish a firm

base for compari%on during the project's duration. Therefore, the

X R 'i
Stanford Achievement Test scores for '71-'72 in the commaiication

skills. were.recorded on individual sheet; %or each child in the program.
. | The score of the grade .6 was used as the, below level bés@? since the
. LY

tests have always beén given in March and six months of school have

SR g S ——

-
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) vz. i : . . Aﬁv ‘-, ’ | o '*\'

- * .) [ .
. _vbeen completed. Class lists were made, and all below level studgnt$

g -
v Were circled. Then‘a front’sheet was prepared fcr each class showing
v the number tested, the nugher below level and the percent below level.
% s’

level in Greensboro, Hardwick, Hagen Union and,qudbury. This‘es—

These sheets were then totaled to flnd the percent of chlldren below -

taplished the starting base for improvement as 64.2%. The goal then

wa§ to reduce this by 5% or to 59.2% The ‘recording of scores has

bedn continued on individual studerit sheets for '72-73,-'73-'74,

ey 119& (See Appcndlx L).
/

P

’

anﬁ '74-175. Following the above procedure:the totals have been,

N

2

| Another objective of the Rural School 6evelopme t Prdﬁect was

c .

some gbservable improvement in the self-image of eve chlld' This

N

has been a real challenge to all participants iﬁ the p ogram. e g

\e 3

following were procedures used: - ' g Lo
S , :

N

1.
) 2.

“
5 ; x

R

> ¢ N e . - i
< . . CE . [
A self-image instrument was designed. , ) , -

.‘1-'\ e . : . : . i
The instrumsid was piloted during '72-'73, '73-'74. Fach
student in grades one through three. was evaluated ono—tc—‘ne
by the ‘project evaluator then Beverly Lawson. In gladés
four, five, six, seven, and eight, group evaluations were’given.

- v o e

During inservice half days bhe teachers worked on a self-
image instrument for teachers to use in evaluating the self- |
image of children. These were different in cach school and . N
the need was felt for one evaluation 1nstrument for all schools,
so this was accomglished. ‘ ” e

« . s v

¢ "

In the summer workshop of '73*'74 the teachers felt the teacher

instrument should more closely parallol e =tudeat” instruront.

Based on teacher suggestions the- ‘teacher inscrument wi. fuuthey

revised. Hav1na two instruments, one for stuutn =g ‘te complzte g

and one for teachers to fill out on each’studonts h=s enable.

teachers to more closely look at the student's e”ﬁ‘vlt*or of v

himself as discrepencies were noted. This enablcd teactars

to look at children more closely and giye ass1stancn with

self-image merovement. { . S |

! n .

By '74—"?5 the instruments seemed refined enoush [or pra and

post testlnq. This was a tremendous undertaking as £ha € -rex
v RSDP fvaluator had been prorotced to Title I‘Coc~,np?t0l and he

- -

‘4




b task of finding and training a new person seemed impossible
The council upon the recommendation of the superintendent
) decided to use a team approach for the final year of evaluation.
Two trained retired teachers administered the self image
both pre and post, and aided in tabulation. The pre was
: given in October and the post 4’ May. Only the positive self-
' . simage was examined in grades one through six. There was not
. . time or personnel to post test grades seven and eight
. ‘ Percentage scores from four categories: peer, self, school
' - and adult were recorded and averaged by grades (see Appendzm
'M). 433 students were pre-tested and 457 were post-tested.

A standardized instrument, the Piers-Harris Children's Self

‘e Concept Scale was administered in March to grades three through six-

to determine whethey ¢he teacher made insstunent_being used was valid. ,
. )

It was found thst in gradeskihree through six the mean for each grade
- was }@ the normal range, thus indicating an adequate self-image. TFe
normai averaqe range on the giers—Harris Child!en s Self Concept Sca*e

.r .74' v «
is 46 to 60. Any score in between these twaﬁzcores indicates adequate

self~image. ) .

The Rural School nevelopment Project has more than met its'reacing
achievement goal, reducingﬁthe number oé students below level from
64.2% }0549.5%, a 14.7% reduction%s Tne.self—image scores also indicate
that improvement has taken place in éhis area with increases from ‘
pre & st scores rangin? from a gain of 39.3% in grade- two in the
area of attitude toward school, to 8.2%Jin grade sixwin attitude towar‘\'

aduits. In no category did the numbers decrease, indicating a loss
- . < _ .

ar

( in self ge.

There seems to be suggestive evidence that inproveﬂ achievemer’ .

) . L . ,
* school accompanies improved self-image. Further research in this ar:a

should be carried out. :

¢

-




.. ' CHAPTER IV

QUALITATIVE EFFECT OF RSDP - 3 )

. There have been a significant hugber of ways that RSDP has positively

P ¢
affected the educational process in thevtowns of Greensboro, Hardwick, and

~

Woodbury. - Such effects have been enumerated by teachers and teacﬁer

aides when interviewed and by parents when surveyed, using a question-
. « t
: naire (See Appendix N). 1; . )

INSERVICE ~ According to the district's hdministrapive staff, in-

service for teachérs was nonexistent prior to RSDP. For the last tnree

.

yYears, however, RSDP has planned and implemented a very effective and

worthwhile program of inservice for both.teache;s and teacher aides.

Insgrvice has included a four-week workshop eacli summer as well as half-

day workshop sessions during the regular school year. Every single
. , 3
teacher interviewed_indicated that the surmer workshops were very

-

valuable. The following are some of the benefits expressed by the
\ .

majority'of teachers and aides which were rcalized as a result ¢f the,

summer inservice program: .
> a
1. Relevant information was provided with respect to various
teaching strategies, educational assessmont Strategies,
. local public services such as mental health, social wel-
fare, etc. = °

2. Mini courses provided teachers with new ideas and materials
for their own instructional programs. ‘ .

3. Supervised time for teachers to develop materials and share
their ideas, further added to. the varietyv of activities ,
available to pupils within each classrounm. .

4. Working with children that teachers would have in their
classrooms in the fall helped teachexs.to assess pupil levels
of achievement prior "to the actual beginning of the school
year. Such opportunities also provided insight for teachers
as to each youngster's home environment. Besides assess-~
ing pupil achievement, teachers were able to try out new mate-

% . ,rials they had developed to deterpine their.effecpiveness.
- '

»

~




T

, 5. Time was aljpwed for teachers to define their goals for the
‘ s coming(year as well as to plan ways of implementing these goals.

6. Although much time was spent with consultants and educational
experts informing teachers in various areas requested by them,
. each .teacher had an adequate amount of freedom and flexibility
. *to. achieve goals which he or she had defined as the objectives
for accomplishment during the summer workshop.

- 7. The direc;or of ‘RSDP not only did.an excellent job of structtring
and organizing the ’ summer workshops but also served as a facil-
itator in helping the teachers accomplish theiz,objectives.

‘At least once a month teachers have had the opportunity to participate

in a half day of inservice. Such inserV1ce brought teachers from all over

[

7 the district together to deal with common interests.” In other.lnstances

‘ teachers within each school have met inaemall common interest g;oups

for the pﬁrpose bf planning and discussing the needs of‘specific groués

of youngeters. The following are comments made bﬁ\teachers)and aides ~
. . °

regarding the values of the on-going ‘inservice prcgrams£

1. when meeting with the rest of the district, ideas were shaxed
. and an awareness as to what others were doing served to * ° .
Nt improve rapport and communicatioa.

2, Information received at the district inservice programs vas
informative and‘very worthwhile.

e

“ . ‘ - 3. . The small gronp mgotings allowed teachers to work directly . @
with the pProiect Director and with other teachers and aides
sharing the samé interests and concerns.

¢

4. Small group meetings allowed for not only the sharing of ideas
" but also preparation for the teaming of certain teachers ! ‘.
relative to certain activities.

\ ,

5 "5. Communication and sharing reached the point where specific .

o L problems and pupil needs were dibctissed, in attempts to find
: the most worthwhile means of handling specific situations.

-

' ’ When teachers were released for the small group inservice sessions,

parent volunteers assumed responsibility for the,students of those teachers

participating in the inservice.’ Based on pupil and parent response to

such activities; teacheri’have goncluQed that the experiences provided

[ 4
by parents for the studénts were very valuable. Besides exposing
- * . . . : , N . -

) . 22 ) ' L
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A

"learning from a greater number of sources 3n& were able to benefit

‘for school while 5% had expressed neither positive nor negative fcelings.
. ~ N

children to new knowledge and experiences which proved to be extremely

interéstihg, it involved the community‘with the instructional aspects of

the schools. Comnunit§ awareness as to exactly what occurs at school

) ‘ . { .
- } + «

was enhanced.. Rapport improved between the schools and their respective,

X .

cqmmunities. Children received motivation.and direction relative to

] R I 4
from the effect that cooperation between the community and the school

petsonnel had througﬁgsuCBtactlvities,

M‘Y'

SELF-IMAGE - Accordlng to “the parents surveyed, 29% responded af-

-

firmatively when asked 1f their,youngsters feclings about school had
B . ' .
changed 51nce "RSDP began. The vast majority of this 29% expressed that

presently their children's feelings about schccl were positive. '88%

of all parents surveyed stated that‘their children had expressed liking
. ‘ t 4 1 R °

As a whole, teachers felt that over, the'past three years\they had
. N
noticeg an improvement in the self-imaje of students. Somz teachers

Sy y ~ - a

felt that~as a rgéhlt of RSC? and its concern w1th the s2lf- -image o‘ each -

by \-ﬁ

A -
youngsters, they had become more aware of pupils as 1nd1v1ouals, with thelr
. st . ¢-

own n e§s and aspirations. The following are .some of the ways pupils
N )

»

have flemonstrated to teachers more positive feellngs about themselves

L]
and lparning: L ' .
~ RS
14 < LS
1. Students are more eager to part1c1pate in snd try new acti
[4 [ ~
2. Students display more curiosity about learning and less intere
in competing with one another relative to learning. T

ities.

3. Students have verbally expressed a liking for school to teache*s.
' 4. Students have demonstrated more independence with respect to
learning and seeking knowledge.~

.

5. Students get-along better out ‘on the playground.

v

AJ 4 . ~ -
v

23 . )
’ !

- . .

’
\ KAV \' '
»

4




R ‘o .
6. There ‘are not as many student cliques but instead more acceptance

.

\\~_’y’/—~\‘} ,Of one-another ‘as a whole.. .

7. Students are more outgoihg and more friendly both with adults and
their peer groups. . ° ~

', - -

8. Studénts seem.to really enjoy learning and are positive in the
! comments made relative to learning experiences. 3

~ . »
~ v ‘

ACHIEVEMENT - It is ‘the consensus of the teachers that because of
'RSDP and its influence youngsters on the whole are more capable readérs
‘v\ b .
than their counterparts of threé years ago. As a result of RSDP the

foliowing circupstahces have come about; thus facilitating greater
. 7 “, :
reading acrhioc¥ement: * . ' >
l. More materials are availabfe to meet,the instructional needs
of youngsters.

Ve

e

= 2. As a result of 1nservice training and»Learning Centers within
each school, there is more variety in 'learning experiencés.

-

3. °ciass sizes are smaller.

» H .

4. There seems to be more pupil self-responsibi‘ity with respect

S to learning.
* <
5. More teachers are individualizing their instructional programs.
% . ]
6. Aides are utilized to provide reinforcement of teacher in~
! struction for pupils who might need such reinforcement.

Pl - "

TEACHER AIDE PROGRAM - "Has having teacher aides in the classrooms

-

benefited &our child?" Ninety-sevén,percent f the parent responses to
¥ T -

\

this question<dere affirmative. Likewise; the entire school-staff,

<

'administratprs'an;\teaﬁﬁers, have remarked regarding the vital part )

. N .\ .. © A
that teacher aides play in the district's instructicnal program. Many
teachers have commented that they just cannot imAgine how they-ever

got along without teacher aides before RSDP. The aides have prcven
¢ ]

to be very capable in filling a number of different roles. By being

¥y v

able to utilize the seryices of gides, teachers noticed within their

schools ‘the following: -— . .

L&
-3
.




' R
1. There is more "individual attention given to stugents, “teacher
attention and aide attention. P . g
2. There is, more'variety in learning experiences, because under
direction, aides can provide alternatives to the experienéeq

that teachers are providing. . o< .M
N ~, -

.
RIS

‘\

/" f/L

3. Aides can assume certa;n clerical and custodial duéies; thus
freeing teachers ‘to Sperd more time providing for the in-

structional needs within“ghe classroom. .

4. -Aides can help with the construction of more teacher-made
materials. X \
\

S. Aides are very necessary in the ma1ntengnce of an efficient
- individualized reading program because ﬁhey can help teachers
‘'with the conferencing lodd, qhus decrea91ng the thme lapse
between . each conference. . ‘4‘ . i

-

N COMMUNITY_INVOLVEMENT - According to the teaching staff, community
involvement within the schools has been' excallent. of the parents sur-

veyeq, 97% felt welcome to partiéipate in gchool activities and 40%

)

had actually participated in learninq act1v1ties carried on at scheol.
t

‘0f course, some members of the community are\frequent and regular

participants while others are‘less frequent in their éértiéfsetion.

Participation in learning activities has included a variety of ex-

: v

perjences for the community. Experiences extend from working within

. . \

a Learning Center on a one-to-one basis with a child to assuming

¥

Pesponsibility for a group of yoég§§fers in order to release the teacher

for parent conferences or for inservice. Vblunteers within the fearnin

-

Centers have been able' to get-an idea of what goes on instructionally

Such services have also

-~

as a youngster develops along academic lines.

\

provided jyoungsters with more individual help or attention with resirct

(. to skill_develcgment. Volunteers helping in order to release teathets
from classroom responsibilities have gained insight into what it might

be like for tﬁe/teacher. . Such experiences, due to the specific activities

»

planned, have been extremely informative and exciting for the students
. §

o ewrs
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. ' #nd volunteers; students and teachers have all spoken of the value of ~ P
+ sy i = LN o v - 4 ) v <,
y . ;. ! -.," . »” . ‘,; e , ;\ - . '
L * . .’ such aétivities. Because of the involvemént of the comrunity with:- . | .- .
: K Ll . o <. B R : 2T .
; ;he‘,iqét:uctional aspects of the”schdol curriculum, it is felt by . g
[ ’ ~ . ‘ Ty . v . Tt ’ .
V(Y! 3’% - - .'_ y to d . i & oo 3
N teachers that the community is much more interested iii the school and '
in their youngsters' learning.  There seems to be a'clgber relationghip = '
. - - L . - ? - - . .
: N . -1 [ ," ‘ k4 {
A /o ~and better communication between teachers and parents’ dué to these o
¢ ‘ . X - . ’ s L 2} .-
learning activities organized and sponsored by RSDP. . . .o \
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7 * SPIN' OFF .
To describe onl§ the goals attained by RSDP for which it was \\
specifically accountable would minimize the total impact that RSDP has

had on the commﬁhities involved. Direct and indirect spin offs from

! "
RSDP have been numerous and have served to significantly enhance the
' / L Iy y

educational programs within the communities involved. Generally
speaking,.it has been noted by school administrators, teachers, parents

as wel@‘aé other members of the community that spin offs from RSDP

1nstructional programs within each school

4

0

-

have had a profound effect on’ (1) local school organizatlon,‘(Z) the

. ‘l
~

t-.

(3) teachers and their

professional growth and responszbilities, (4) children and their

—

experiences with learning, (5) the relationship‘between each school

v

-

and members Of the comﬁunity.

LOCAL SCHOOL ORGANIZATION - Space utilization within each school

Y
.

has become such that more‘efficient use of every square inch hds been
BN X
Not only do aides uqe'closets and available corners to work

f

¢

with individuals and small érocps of youngsters, but cafeterias,

made.

(\A.F.

I
Centers and other activities where children can come. foiﬁppecific‘ ot

IR P

. .~

skill developmeht.

has also been ofle of the dominant forces' leading to. the jmplementation

P ~

of a preschool program. ”RspP has supplied personnel for coordinating

a preschool screening program for the purpose of determining vhat
kinds of readiness skill development each preschooler needs; plus
RSDP has shown how an apparently overcrowdod building can provide the

necessary space for such a program.

_auditoriums, lobbies and hallways also have heen used tg héuse Learning ..

A

S

.

¥

<

-

RSDP,. with its thrnst on improved reading aéhievement),

Al
-
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INSTRUCTIONAL PROGRAMS WITHIN EACH SCHOOL - Prior tD RSDP the school

)
I
...4. -
T S

district had no inservice program for enhancing and udeting teacher
A .

1
competency and improving instructional programs. ~ The annual program

of summer and regular school year 1nservice_grovided by RSDP coupled

S " with follow-up guidance and supervision from the RSDP diredtor and the
\ f v
\ ’ ) e .
S\ _ director's organization.and maintenance of Learning Centers in each
\ / : : , ‘
:\ school have helped schools to realize the following: : . ’
\>} ~ 1. Communication and cooperation between the eleméntary‘gkhools
'5\ and junior high sgliowl has been improved significantly. .
[ N ]
\‘\ i
O . 2. More instructional, resource, and supplemental materials
‘\\\ have been made available to schools and teachers. "
\ L.
N\ %
. . 3. Within leaxning situations, more emphasis has come “to be placed
t\\. : .\\ on how and not what a child learns. .o .
‘V" TN : ‘
\c . Y 4. ‘Teachers and administrators have become more aware Y leazning
MR N\ problems due to increased understanding in the area.: KN
\h.. € : . ._‘
\‘ " '§. There has been an increase in alternative learning experiences
N\, ' * available for children; i.e., special projects, Learning -
\C_«ft;r - YyCénter activities. . ~
. \\- M
\\“- 6. TEachers have become more aware of community organizations
- “ . which are available for the purpose of helping children and/or
) \\', families. '
\\Q'.7 Learning has been taken - ‘beyond the walls of the schools thus
. . *A’s . further widening the ‘educational environment and range of
\\\\\ 32\. experiences provided. :
.
. 83‘\§£aching staff have been helped to use new as well as existing L
" ma erials more effectively and efficiently.
:\ : . . \,
9. VQ boated ‘use has been made of individualized instruction’ ‘and
one*to instructional situations. _

10. Tea hing st§§§ have sought to improve the attitudes of stu“antz
toward"iearn thus causing children to enJoy school and
learning at ‘school,.

". . . ¢ R

11. More vag ty with rdgard to teaching strategies has been
utilizéd hy. teachers.\'\

. . , 12, More help hﬁs been made\éggilable for chdldren hav1ng specific
problems ih a given skill 3gea through teacher aide serv;ce

. . : and througg participation in\hearning Centers.
. oL

«-'_‘\. .
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TEACHERS AND THEIR PROFESSIONAL GROWTH AND RESPONSIBILITIES - It is

T

. .
the general consensus of the teachers that they have reaped more from
4 n .

|
REDP than they had expected. TMe fo;;owing are gpecific benefits
expressed by teachers: . " \
1. Encou%%gement and help to try Arw things.

2. Greater willingness to try new ideas.

3. Increased éharing of ideas and materials among one another, and
a better professional working relationship,

4. More self-confidence due to supervisional support givep.,
5. 1Increased awareness in the value of individualized instruction.

6. Individual help provided in ordez to 'assist interested teachers’
to develop and implemen? an indivi@ualized reading program.

~ ~~ 7. BAbility to go into more depth with specifié subjects due to
teaming, etc. R / ) .

8. Greater enjoyment of children and more awateness of the
individuality of each student. ///P

N CHILDREN AND THEIR EXPERIENCES WITH LEARNING - A% airead?.indicated,
- 1; ¢ s

children affected by RSDP. do,express a likinj for school, end a nucher

have commented specifically ébout services vhich RSDP has provided.

N v
B} 4

Some of the spin off effects which parents and teachers have noted >
regarding RSDP and its impact on children are: . . i
j’ 1. Greater pupil independence in the pursuit of knowledge and skil}.

" 2. Greater contact with adults and better rapport between the age
groups.
3. Greater interest, enthusiasm, and enjoyrent with respect to
reading and learning in general.

. 4. Improved peer relations. . 3

. 5. More individual direction, guidance, and attention as a <
result of aides in the classroom.
"6. On the part of the educationall staff, greater awareness of » ’

each child as a total being. [

- .

- . -
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. 7. “Increased progress and productivity as a result ofﬂtﬁe relief
" of pressures on students using the Iearning Centers.
8. More opportunities in crveative arts (music, art, éance, £film=-
making) have opened self-esteem fulfillment opportunities
for ‘rural- children.

It would appear[:hat RSDP has he;ped to create a positive learning en-

vironment in which children find learning not only chaliengipg and

exciting but enjoyable and rewarding as well.

&
COMMUNI‘I‘Y INVOLVEMENT WITHIN THE SCHOOLS - The vast majority of
s,’
parents in the area feel welcome to come and participate in not only
extra-curricula school-sponsored activities but also in the actual . *\
__A
instructional programs within ea®h school. In other words, the follow-
ing have been recognized as directly attributable to the efforts of RSDP:
1. Parents feel more free to come to school and are expressing
their interast and concerns more readily. t
é. Community members are more aware of what goes on within the
schools and what actually "happens.
3. There is actuvally increased community ineolvement within the
schools because oppcrtunities have bheen provided for parents ,
to be involved in the isarning Centers, the inscrvice half \
days and the Community Council. . '
4. Effective use has been made of members of, the commmity as :L

resource pecple.

5. The community has shown ingenuity and cooperation in planning
inservice half days by providing unusual experiences for
children such as: a winter carnival; a shopping afternoon,
where each child was given 15¢ to spend in a plant store,
bakery, arts and crafts store, and'a flea market, an after-
ncon when children sent up balloons filled with helium with
cards fastened with the address to return. Students noted
on maps the responses they received.

6. Parents are more aware of what s involvad in the learning
process.

7. Parents are more understanding and appreciative of the job
of the teacher. .

A\ ]

- 7 ' ) .
8. The number of parent-teacher conferences has greatly increased.
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There have been so many positive effects that §§BP has ha§§oh the

b
i

areas involved that an attempt to include all would be futile.; It'is

truly refreshing to talk to teachers; school administrators, children

Aat

and especially parents about RSDP, for such a subject evokes only
.- - Ve
positive praiseworthy comments in recognition of a federal prgﬁect
) that has been invaluably worthwhile. ) -
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. CHAPTER VI 1 ’ 4

.

IN CONCLUSION

The initial gbais of RSDP were: to improve the self-image of

L]

childreh in grades 1 through 8, to decrease the percent of “children ul

.

reading below grade level and to involve, more adults in the educational

procéss. It is the general consensus of all personnel involved in

-

the project that these three specific objectives have been realized and
that many other positive educational outcomes have resulted within

the district due to RSDP. - .

In the attempts made to accomplish the goals of RSDPR, teacher re-

. training was one of the most important aspeéts. ‘Such ffiining was Ge-

y

 signed to help teachers to: (1) be aware of and able to heét individual

A

needs of children, (2) be familiar with materials already in existence
and have the abflity to produce other materials needad to meet specific.
needs, (3) be aware of their own self-image and those of their students,

(4) be able to plan for and implement plans for using teacher aides,

- -

" student teachers and parent volunteers. Y .

o~

The training of teachers to be more effective caused changes in

.

attitudes and practices. A teacher process qugstionnaireug}yen at the
beginning'and end of the project reflgctad some of the éignificgnt e

changes in both attitudes and practices that occurred. Some of tpese

changes reflected by the teachers were:
: .
1. Better communication between staff and administration.

2.’ More appreciation of school efforts by parénts and commuunity.

3. Better .adult participation in school activities.
¢ -

p .
4. More participation by teachers in decision making. - -

- g : i
! 5. More teacher and student-made materidls in the classroom.

~
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6. More books and materials available.
7. More flexibility. ' . [

&@\ Improved accounting of pupil progress.
\‘ 4

9. Increased knowledge and awareness of the .environment from
which students come. '

~
AN

10. Improved methods for assessing a student's aBiiity to use
adults in the classroom. ‘ v

[ N
.

. \i:e of the most noteworthy means used ¥o retrain teachers and alco
train

he teacher aides ¥as the implementation of a very thorough angd

"
L3

cargfully planned program of inservice. The following'afe.some pr?étrcal

principles for planning inservice workshops for staff develepment which
a 3

RSDP found helpful:
1. Before any planning is done, arneeds assessment must be made
which enables teachers to eXpress the thlngs they wish to do'
in the workshop :

~
P

2. Regarding summer inservice, a split workshop with three weeks
at the end of the school year and one week ,coming just before'
school opens?in the fall, offers initial stimulation of “ideas
and projects, allows the teachers the'.summer to complete and
follow up their 1deas and 1nsures a éobd beginning to the !
school year. )

-~ :‘ ?‘
( ‘ . .
3. Consultants must be carefully screened and selected to be sure
- they meet the needs expressed by the tea§:ers. . :
- 4. Opportunities to do things‘are as important as siftinq and

\ - ‘s

listening.
. i .

5. Encburagiiig teacheérs to mse children duri their summer
training is advantageous to the teachers and for the children.
6. Access to a guod supply of professlonal readlng material is,
very important. AN N
" 7. Encduraging-teachers to seek out and use cormunity recource:

is an essential part of training. -

8. The inservice should be carefully worked out far in advauce of
implementation. A copy of the program for the total time - -
should be given to the teachers on the first day. It should
be flexible enough so if a need arises for sorﬁthlng not
scheduled, it can be worked in.

- A R

-
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. 9. The inservice must become consistently more sophisticated
ag your teachers learn and grow professionally.

/o l0. Compeﬁsation for sugmgr workshops strengthens thé impaot

i but- dedicated teachers-will "train without it. Inservice

- during the year should be conducted during released time
for teaqsers and aides. 4

Thus; besides all the positive outcomes that RSDP has helpéd the
-4

-~ € +

Orleans. Southwest School District to realize with respect to reading
achievement,-self~ip§ge, and community involvement, it has also -
developed an exéﬁpiary.model insérvice program designed,éé provide

for aetaff dcvelqpment while addressing itself to the needs and concerns

of the-district's educational staff. ’




APPENDIX A
STUDENT I_:ZNROLLMIQNT v .
Hardwick Elementary School
.. . 4
Grades 1l 2 3 4 5 6 - Totals
‘ [ %
- \ B
1972-73 70 78 73 - 76 69, 71 437 -
1973-74 60 64 73 71 75 | 64 407
s )  \
1974-75 61 52 69 69 62 74 380
) -
Greensboro Elementary School
Grades 1 2. 3 Yf»4 5 -6 Totals
1972-73 14 1~ 8 12 7 9" 11 61
1973-74 10 12 6 6 12 7 53 ° ' -
1974-75 8 11 12 5 7 12 55
Woodbury Elementary School .
Grades 1 2 3 4 5 ' 6 Totals
- . -
— &0
1972~73 11 6 10 6 _ 8 12 53
1973-74 10 9 . 8 12 8 11 58~
1974-~75 10 .6 8 7 10 7 48
Hazen Union School ’
Gfades 7 8 Totals -
: \ '
1972-73 80 71 151
1973-74 , 96 81 , 177 .
& h
1974-~75 ~79 96 175 toe
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N APPENDIX B
‘J .
TEACHER PARTICIPATION IN RSDP o )
‘ . ’ ¢ ’ ° . ’ ‘'
v , Summer and Regular School Year Participation
w .
. Name, Grade Degree Yrs. ’S72 72-73 S73 73-74 S74 74-75"
A Exp. '
Allbee, Esther 6 BA 34 * * * * .
Allen, Rita = 3 BA 11 ’ * * * )
Benjamin, Ellen 1.2,3 BS " 32 * * % * *
- - ~'Boisvert, Claire 2,6 BS 4 * * * * * *
Boljeu, Joseph 7,8 BA 5 * * * *
- » Bourdon, Betsy 1,2 BA 10 * * *, *
Brower, Margaret 1 BS,ME4A 2 . ! *
+Brown, Mary 4,5,6 3-yr. 39 * :
‘ Chapin, George . 7.8 BA 5 S * i
Chapin, Lindley = 7,8 :" ' 2 * * * * o
€ Ciaraldi, Barbara 3 BS,MEd 1 * :
+Densmore, Sarah K + BA [ * 3
. Hall, Lorraine . 1 BS 4 *  » * * * * |
Hill, Marilyn 4,5,6 BA 28 * * * * * O
Hill, Mary 1,2 BS - 10 * * * * # * ’
James, Eloise 1,2 BAMA 17 * |
_Kinney, Linda 1 '‘BA 5 . . * * ’
Martin, John , 6 .BA 9 » * ’
McCanna, Evelyn 1 . -BA 29 ¥ * * * *
Merrill, Joyce 5,6 © ¥ B3 9 * * * * * * |
Pape, Beverly 2 BS 17 o * * * *
Perron, Ida 3,4, BS 31 * * * * * * |
Perry, Ruby 3 BS 15 * * * * * * ;
_ Reigel, William 6  BA,MST 11 * * )
, Roberts, Patricia 6 BS 2 ¥ * :
“  Ryan,” Michael 6 BA 2 * * *
Sevigny, Dale . 7,8 BS 4 \ * * o j?
Smith, Yvonne 3 BS 12 * * * % * * .
Speir, Margaret 5 BS 35 . * * * o{ T * j
Tatro, Ronald 4 BS 3 . * * 1 * *
. Thompson, Anita 5 BA 30 - * * - . * * :
+Thompson, Arlene 4,5,6 3-yr. 25 * .
Traynor, Verna .4 ~ BA 28 * * * * * |
Tucker, Linda 4" ' BA 3 . * * * *
Turek, Ronald 6 BA 5 ; * |
¥ Vincent, Margaret " 2 * .BA 34 LI ' BN
. ‘ ‘?" ' -
P ~_. o +.Re<§itv,e:d no’s\;:ipend for trat:l‘ning taken . o A ‘ .

e S y s
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APPENDIX C
o
\ TEACHER AIDES TRAINED THROUGH RSDP
’ . L.
; .
b NAMES SUMMER AND REGULAR SC’HOOL YEAR PARTICIPATION® & L
§72  72-73  S73  73-74 s74 7475
+Ainsworth, Mary . * * ox * .ok * .
i ' Ay .
#Bolieu, Lynn : * *
+Campbell, Rose * * * *' * *
+Da%§sqn, Betty | * * R ke x| * -

. r 1] i
+bay, Shirley ' . To* " * * ~x
#Desmarais, Sheila - * * * MI*

. - ) A
. +Gallant, Florence * % * * 0k *
' ] ]h
+Goodrich, Ezoa * * *
+Hartin, Linda ’ * * * * * *
</ g
+Lanphear, Patricia * * * % * *
s
, . f - :r
. ##Molleur, "Paulette ’ *
’ ‘ e
;Montgomery, Janet *
*Reyaud, Marie Y * , * .
Richardson, Iola * * * '
) Sartell, Réth- * *
- * * & * ‘

#+Slayton, Janet

A
N

*promoted to secretary of the program
_ #iParent Volunteer 72-73 : N
¢ . - ' )
+Earned Certification%at Leyel 2ain the State o0f Vermont -

. ##Parent Volunteer receiving training only in the Learning Center

- . '
.

oo

-I'A

e




APPENDIX D

CONSULTANTS .PARTICIPATING IN RSDP TRAINING PROGRAMS
Ecttomly, Jim Consultant in Space Forms - Paper Construccion,
. - 73-74 : -
Bright, William University of Vermont, Goal Setting and Com-
. tmmity Involvement, 74-75 ™~ N
*Burke, Pat Vermont Social Services -~ Welfare, S73
R .
Chadwick, Sandy, Ed.D. State University College at Potsdam, N.Y:,
Reading Specialist, 72-74
*gpaffee, Rufus Vermont Social Services ~ Drug Abusa, S73

Conlon, Muffie - University of Vermont, Consulting Tbacher in
Lefr ing Disabilities, S73
*Cota, Jerry “Hardyick Police Chief - Law ngorcement §73

*Craven, Mark Vermont Social Sérviceg - Sex, S73
{' * .
Elliott, June - Lyndon State, Director "C" Force Action (=i,
: ) s73 .
*Faulkner, Waltex State Dept. of Education ~ Career Educatic:, =74

*Fuller, Dough . Vermont Social Services - Employment, $73

*Hanzel, John Vermont Social Services - Al cohol Rehgbilitaticn,
s73 )
_ *Hartin, Arthur Home and School Ccordinator - Mantal Health, 3%3

A}
o=

*Hillman, Judith,Ph.p, thnsqp State College - lLanguage Arts, S74
t o
*Houston, Frances . jveggont Social Services ~ Planned Parenthood, S$73

Igleheart, Margarei“ Consultant in Audio Visual'KiﬁQs, S/4
*lewvy, Bob, M.D. | ' Hardwlck Physician - Physical Health, 873

Lobdell, Evelyn Consultant in the Development of Teacher Made
Games, 74-~75 J

*Lonegren, Sig * Coordinator of Vermont Ccmmunity College,
Hardwick, vt. ¥73 . N . -

Muzzy, John, BPh.D. Lyndon State College, Consultant in Math, 73-74 °

. y - N A

*Orogt, Jean, Ed4.D. Johnson State Consultant for Graduate Study,
74-~75 ,

*peil, Viola '. Vermont Social Servicegs - Low Income, S73

*Scott, Art .. Vermont State Dept 6f Education ~ ﬁgtthon4
. sultant, S74 .
Tilley, Herbert, fd.p} Vermont State Dept. of Education = Training
y .+ -of Aides, 72-73
Tittle, Carol. Consuitant in Art, 73-74

-
'
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. APPENDIX E

MEMBERS OF THE FIRST SCHOOL AND COMMUNITY COUNCIL

-

Communit§ Members

-

Greensboro Hardwick

Mrs. Perley H. Allen, Jr. Mrs. Wendell Ainsworth
Mr. Larry J. Karp Mr. Albert G. Brochu
Mrs. Victor Perron . Mrs. Carmeline Brochy .

Mrs. George E. Young Mrs. Gerald Day

. . Mr. Patrick J..Ferland

floodbury . ‘

. Mrs. H. C. Promnan

Mr. Rufus Chaffee
) . ’ Mr. Frank Travers

Mrs. Milford S. Decell -

. Mr. Hollis Wiliiams, Jr.

Mrs. -Vail Legch

Mrs. Kay Orlanéi

\

Teachers

N

Mrs. Hill (Woodbury School)

B Mr. Sigfried R. Ionegren (Hazen Unior)
. Mrs. McCanna (Hardwick Elementary)
Mrs. Merrill (Greensboxro) )
L Students )
. T~ .
¥ =y . . B
Mike Davison - Senior High member
ol 0
. George Beyexle - Junior High member -
, RN SO -
3 _ . - ~ . .
- R - s » -
: . St TS
3} - v
* 39
) ‘l ’ - 42
L
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: N ' s ' ' hi 'V-.dw ~.'.__ -
Numbox of Volunteers Working With Students During Parent-Teacher -

Conferences and/or During Inserxvice Half Dayé

°

73-74

72-73 : 74-75 -

. 100 ©118 123

‘v

Number of Volunteers Helping With Special Activities

. 12-73 73-74 . 74-75

. 52 7, 139 » 116,
) ' R
Ce D
COMMUNITY INVOLVEMENT IN PARENT-TEACHER CONFERENCES
72-73 . 73-74 v 74-75
108" % 526 940
r
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. i e L. R
COMMUNITY INVOLVEMENT IN RSDF SPONSORED SCHOOLACTIVITIES . \
. - . . . . ' :‘ o ‘L’..
lumber of Volunteers wOrking‘Regular{g,in the School‘ng:ning Centé&re
72-73 - 73-74 74595 - \
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. 7 Meeting"
K\\::Rural School Development Project” -

-

“-*" House" "

v ,, v
¢ ‘
: l \
» " ' APPENDIX G - ///////
,',"  ARTICLES DESCRIBING RSDP ACTIVITIES ’ ' e
. N ) .. “ ’/’_ -
v . ) ~
Article Title ) - Source .
. - e N Py

"RSDP Summer Trakning Program

T

— .
"Project Concludes Teacher Training"
e ) -

-

- P -’ e

"RSDP- Communi;y‘Councrl Holds

_0 el

?Field Trigixime at the 0ld Stone

“Volunteers Sought forv?ﬁﬁiﬁ*ggq

Centers" i N
"Rural School Learning Centers '
Open in Area"
"'Yester-Years' Play Produced by Wood~
bury School 5th & 6th Grades" »
"Rural School Development Notes".

"Hardwick Children Learn of
Switzerland" '

"O'Brien Calls for Support of
Teachers and Education™ '

"Children Select Favoritg'Béok"

"Northeast District Teaéhers at
Hardwick, Ssoon" . [

"Sixty-Six Teachers, Aides, Attend
Conference Here" ,” ¢,

"Rural School Project Open House .
Sept. 25"

7
P 8
o-/

. "Woodbury Winter Carnival"

"Craftsbury Common",f’ !
4
"Greensboro Students:Attend RSDP
Meeting" :
"RSDP Sponsors Day- “for’ Dorothy
Canfield Fisher"
"Woodbury Learning Center Closes"

L

"School Lobby is Learning Center"

{
"Students Participate in Book Award
sProgram"

1

s .

Hargwick Gazette, July, '72
Hardwick Gazétte,~Ang., 72
Hardwick Gazette, Aug. 24, '72

Newpcrt Daily Express, Sept., '72

-Hardwick Gazette, Oct. 5, '72

dé~aﬂaxdwick Gazette, Nov. 2, '72
* ~

8

1
Newport Dailey Express, Nov. 2, '72

Hardwick Gazeete, Nov. 3G, '72
Newport Daily Express, Dec., '72
Neqporthaiiy Express, Decél"72
Hardwick Gazette, Sept., 773

. s .
Hardwick Gazette! Feb., ﬁ73J
Newport Daily Express, Apr., 173

( M - +

Hardwick Gazette, May, '73 -

4

"f

Newport Darly,Express, Sept.,,

[

Green Mountainqgazette, Feb. 13 " ig

R As‘

Green Mountain éagette{ Mar., T]ﬂ
Green Mountain Gazette, Mar., ;?4?'
Green Mountain Gazette, Mar.,2'74; \
. >,
Green Mountain Gazette; June, '74

. J
Green Mountain Gazette, Oct., '74
Green Mounéain Gazette, Mar., '75

D U
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) APPENDTX H
) . ' TRAINING COMPONENT EXPENSES
Stipends for Aides .
4
. v {e ‘
72-73 $22,120.00 "
‘e > . 1]
i 73-74., 18,113.00 R
. N
74-75 i 19,164.00 ‘ - -
ck" . : ' s a S’, |}
oy Total  $59,397.00 . ¢ ‘
. . . '-" - .: 1] .
, Stipepas for Teachers During Summer Training ! J
L et : B
b seT2 6,700.00 - )
s-73 . 8,640.00 ‘
o - 5-74 ‘ 10,420.00 ,
Total $€25,760.00
Consultant Fees 3 )
, N , \
72-73 475.00
73-74 - 663.84 ' S i SO
o b4 <
¢ )
74~75 325.00
' ¢ ' ' Total  § 1,463.84 _ : :
. \\“ " » N /
Expenses for On~Site Trainee Visitations ’
. _/ . -
72-73 1,775.48 @
) 73-74 . 514.76 ) “
: q‘\\.
74-75 520.40 . IBEY
R
Total  $+2,810.64 : .
» o N
Hgsc. Expenses Relative to Inservice Hafl Days .
. Total § 287.98 ' .
Total Funds Expended.on Training $89,719.46 ;
. ’ ™ '

R - g

42 -
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APPENDIX I

RESULTS OF THREE-MONTH PILOT STUDY :
COMPARATIVE LANGUAGE ARTS ACHIEVEMENT TEST RESULTS
GRADE EQUIVALENT SCORES ON STANFORD ACHIEVEMENT SUBTESTS

. Ava,
Wiord Parag. Word o,
Meaning Meaning Spelling Skills Langy _Average Caineg
Mary 3.1 3.6 3.3 3.2 3.7 4.6 3.7 5.4 3.4‘2.8_ 3.4 3.9 5
Kim 3.0 2.9}12.9.3.1 2.9 3.1 2,15.0 1.9 2.8 2.6 2.7 1
( ‘\\\s
Jack 2.9 BLB 1.9 2.7 | 2.3 3.6 3.54.5 | 1.9 2.8 {2.53.4} 9
Tim 3.1.3.843.1 3.6 }|1.52.4 1.7 3.4 }2.92.6 |2.53.2|" 7 1
N T
Rod 2.6 3.6 2.6 3.1 | 2.0 2.6 2.7 2.7 | 2.5 3.1 53.0 5 ‘
o~ i . ]
l’ i ji
Ann > 2.5 3.3}12.6 3.1 274 3.3 1}7 2.6 2.5 3.3 2.4 3.0 g
n - | 2.7 2.19 2.6 2.6 | 2.0 2.8 1.8 2.9 |2.42.2 {2.32.7% » |
- ‘ 7 N et ':.\ i
pnne* | 2.5 2.3]2.3 1.9 | 2.4 2.2 1% 2.9 2.1 2.1 [2.27%7 ) 574
5 . - :
B 5/ }
- |sue 2.13.1§2.02.7 | 2.02.6 .| 1.83.0 |2.22.6 [2.02.8 | 3 i
Pete* | 2.0 2.6 |2.3 2.8 | 1.7 1.9 14 2.7 2.21.4 |1.92.4 | 3 § ?
o/ - s
‘fPam* 1.51.9{1.3 2.6°] 1.4 1.7 1.52.4 '|1.4 2.0 {1.92.1 | 2 ;/
<, .

N e - i

Pre-testing was done on March 19, 1973 - Form W used.
Post-testing was done on June 13, 1973 - Form Y used.

*Students who joined the study on April 30, 1973

Note: A student would be expected to make a three month gain;
however, these were-below level students who had not
: +  been making anticipated normal gains.

’

“F\ .
" r

4
1
Pre Post Pre Post| Pre Post Pre Post |Pre Post |[Pre Pcst | I
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_APPENDIX J -

MEASURES OF SELF IMAC al

L4

Pupil Questionnaire & Response Sheet for
Primary Levels - A

Pupil Questionnaire for Levels 4, 5, & 6
Pupil Questionnaire for levels 7 & &

Teacher Evaluation Questionnaire of the Pupil's
Self Image - Elementary , /

Teacher Evaluation Questionnaire of the Pupil's oo e

Self Image - Junior High ' / -

-t BPELET

44, .




Th

ety

II.

III.

} .
following statements are to be read to each student and Ms/{g:/
responses noted on a pupil response sheet. ! {

PUPIL QUESTIONNARRE - PRIMARY

s

PEER RELATIONS ;

-39

b.

C.

d.

\
- When ' I-woxk-in a greup’ with other ¢hildren I am

When 'I am playing on the playground I am

When I have to let someone have their own way I am
.

When I help my friends with their work I am

ATTITUDE TOWARD SELP

ATTITUDE TOWARD SCHOOL :

"When I have to share things with other people I am.

'a"hen I have to work alone I am . R

When the teacher makes suggestions which will helpme I am

When-I look in the mirror I am

When I am chosen to be the leader I am . *

¢

When it is time to begin my school work I am

’

tthen I am asked .to complete my unfinished work I am -
When the teacher sa‘ysﬁ‘s ‘time for reading I am .
%

Ju -
When I go to other classes outside my own room, or
have different teachers come in; I am ) .

’
4

ATTITUDE TOWARD ADULTS . -

" When iy neighbor- aks e

¥hen I'm at hope with my parents I am
to help I-am

When my mother or father comes to school for a conference,

I feel °

When the teacher takes time to t_:a.lk to a visitor who
comes to our room I am \

. ‘Q".,\ /
_ P
s - -~
)
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/! . PUPIL QUESTIONNAIRE ~ PRIMARY
RESPONSE SHEET '

|

: |

. PEER RELATIONS IIT. ATTITUDE TOWARD SCHQOL ) ;
i

)

(O

" — & . H
II. ATTITUDE TOWARD SELF : IV. ATTITUDE TOWARD ADULTS

-— a. a.

b.

) ‘ .' c.

+

o

£
3

v .
. ;

;

'

J

& W ¢
1

1

W
o
ey

¢
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PUPIL QUESTIONNAIRE - GRADES 4, 5, & 6

LI

v

which will help me I am

Name Teacher Grade
. ' . OF'[EN SOMETIMES RARELY

I. PEER RELATIONS 3 HAPPY  HAPPY HAPPY
a. When I work in a group with ~ S

other children I am
b. When I am playing on the playground

I am
¢. When I have to let someone have .

their own way I am .
d. When I help my friends with their

work I am \
II. ATTITUDE TOWARD SELF
a. When I have to share things .
__~ with other people I am =
b. When I have to work alone

I am
c. When the teacher makes suggestions

talk to a visitor who comes to . -
our room I am i

-

d.” when I look in the mirror . i
. I am g
e. When I am chosen to be the
leader I am
"III. ATTITUDE TOWARD SCHOOL a
a. When it is time to begin my
school work I am
b. Wherd I am asked to complete my
unfinished work I am - -
c. When the tedacher says it's time , -
for reading I am )
d. When I go to other classes outside . ~
my own room or have different C. .
teachers come in, I am
Iv. ATTITUDE TOWARD ADULTS .. <
a. When I'm at home with my . ..
__parents I am - y ' : ‘
b. When my neighbor ask§\$% to i 2
help I am /y s I
c. When my mother or father comes i
to school for a conference I feel
d. When the teacher takes time to T

1




PUPIL QUESTIONNAIRE - GRADES 7 & 8

&

TEACHER GRADE DATE

NAME .

L. PEER RELATIONS

I havé (many, féw, no) real good friends.

b. I am (usually, sometimes, never) ¢hosen to be a leader or
chairmzn of a group.
'
c. I get along with (most of, some of, none of) the kids in my
P class.
T d. I (enjoy, sometimes.like;ifliglike) working in a group with

other kids.

II. ATTITUDE TOWARD SELF
?
a. When my teacher makes suggestions to help me improve, I am
(happy, indifferent, sad).
b. When I work all by yzfelf I am (happy, inﬂifferent, sad)
c. I (always, seldom, never) get angry when I don t get my
own way.
d. Wwhen I look*in the mirror I feel (happy, indifferent, sad).
III. ATTITUDE TOWARD SCHOOL

’ ~

I would feel (happy, indifferent, sad) if I.was asked to’do

-~

some extra work, for my own improvement. Ve
-
-~ . . £

I (always, usﬁally, never) complete my homework assignments.
I feel (glad,.indifferent, 9ad) when I have to go to school.

I feel (glad, indifferent, sad) when I go to the Learning Cent:er..

IV. ATTITUDE TOWARD ADULTS N
) a. I (usually, seldom, never) discuss my problems with my parents.
. b. I (like, sometimes like, do not like) to have my pagenté
come for a parent-teacher conference.
) c. I (usually, sometimes, seldom) enjoy doing things with or
talking to adults.
d. If a neighbor asked me to help them I would (like, cometimes .

like, never like) to.

.

’
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TEACHER EVALUATIOW OF PUPIL'S SELF-IMAGE ~ GRADES 4, 5 & 6

Hame ’ Teacher - Date

\

I. PRER RELATIONS S SI NI - COMMENTS
2. Will help another child when ’
asked to by the t2acher '
b. Accepts other children when
they wish to join his play"\
group —
c. Will give in and let others\
pupils have their way
sometimes
d. Works w21l in a group with . . .
other children '
II. ATTITUDE TOWARD SELF ' ‘
a. Vlorks happily all by himself . |
b..vAccepts teacher decisions » |
willingly X .
c. Likes to be a leader i e — .
d. Can take suggestions 2
. e, Willing to share : |
JII. ATTITUDE TOWARD SCROOL M 4
a. Arrives promptly and . v |
settles down to work ) 4,5 [ |
. b. Goes willingly to the / A -
Learming Center . |
€. Finishes hiss work . ' 5
d. Likes to read
IV. ATTITUDE TOWARD ADULTS
a. Willingly takes paper , . o
_ home to parents . .g
. " b. Offers to.help
c. Shows desire for parent .
to come to parent '
‘ conference
g 4. Proper reception for
visitors. Doesn’'t (
interrupt or act rude when -
someore comes to talk to PRV N
you

h S -~ SATISFACTORY

-

SI - SHOWS IMPROVLMENT

NI - NEEDS IMPROVEMENT .

) - - : .




a~

4

~

. TEACHER EVALUATION Or PUPIL'S -SELF-IMAGE -~ GRAPES 7 & 8

Teacher

£

to discu§s.his problems
with you.

Name School -
I. PEER RELATIONS . S SI NI A COMMENTS
a. The student is chosen by X
his péers to-be chairman.
or leader of a group. .
b. The student seems to have
friends his own age.
* c¢. [The student gets along o .
well with other members
of the class.
d. The student enjoys working .
____ __in a group with others. ' i
_II. ATTITUDE TOWARD SELF
a. The student works well’ -
- independently.
b. The student can take con-= ‘
structive criticism.
J c. The student shows proper
behavior when he can't "
have his own way.
d. The studen shows tniciavtve "
. initiative.
III. ATTITUDE TOVARD SCHOOL T
a. The student does extra ‘ :
work willingly to im- Py
prove himself.: ! . _
bh. The student completes . :
his assignments. : -
c. The student errjoys going - -
to the Learning Center, L 4
» d. The student enjoys going i G
to school. . 2 P
IV. ATTITUDE TOVARD ADULTS L
a. The student seems ’
.nappy about parents
. coming for a conference. ’ .
b. The student offers to :
‘ help other adults. i
c. The student shows re-
spect to adults with
whom he comes in contact.
d. The student feels free ’

8 - SATISFACTORY
SI - SHOWS IMPROVEMENT
NI - MNEEDS IMPRGVEMENT

.

14
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APPENDIX K

¢

RURAL SCHOOL DEVELOPMENT PROGRAM >
- N * . i
PROJECT DIRECTOR
s JOB DESCRIPTION

1. Training at elementary level *

2. Training at junior high level ’ ’.NK -
&~ [ ‘'
3. Executive head of Council staff N
- -\A , . s . /

4. Adminisirator for Rural “School Developmant Pr%jcct

~

5. Bring in consultants (vIsitation) v

6. Liaison with: (a) community
£ {b) superintendent

(c) school administrators
)

(d) State Department of Egucation
(e) Washington, D.C.
7. School and Community visitation

8, Liaison with Elementary Supervisor

¢, Evaluation':(internal and external)
3
v

CRITERIA
1. Activity centgked teacher educator with primary experience at
) ekgmentary level

‘/\o
/
2. Some experience training teachers ’ r
[ ‘ . E'{
3. Similar philosophy to scH%bl district and proiject sgbff {(ve,
Design) ‘ ) Fﬁf -
o ’
- 4. Masters Degree ,//4/

- .

5. Willing to be involved in state and federal contacis

S

6. Express'(himself, herself) clearly in speech and writing

~
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Percent below level

«

11872-73

Number pupfls tested o 570
X £

Number pupils below level 358

Percent below level

-

Decrease for the year in percent below level.

A]

6

1873-74. .

/} ° 4 . °
Nulmber pupils tested 649
Number pupils below level ) 345

Percent below level

’

Decggaée for the year “in percent below level.

\

1974-75 . .

Number pupils tested . 539
Number‘pupils bélow level ‘ 267 .
Psrcené below level ) //’

- 4
Decrease for the yeér'in percent below level

1]

TOTAL DECREASE IN PERCENT BELOW LEVEL

- ‘ N
.
~ ~

52

4 4
“ ~ N - " &
11
: - APPENDIX L \

)" STANFORD ACHIEVEMENT TEST RESULTS

1921~-72 ‘
C

Number pupils tested 458
Number pupils below level N 294

7~

9.6%
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A v APPENDIX M :
- POSITIVE : ,
, A : ] ;
: ;(;:\\;fEUDENQ SELF-IMAGE EVALUATION 1974-75- '
‘ HARDWICK, WOODBURY, GREENSBORO - .
' "NO. TESTED PEER SELF SCHOOL ADULT SECEN
] GRADE' BRE "BOST PRE POST PRE POST PRE POST PRE  Igit - ©°°
I .63 74 61.6% 78.8% 48.8% 84.6% 46.0% 82.2%" 63.6%  82.8%
II 59 ‘64 72.3% 86.0% 57.0% 83.0% 44.5%- 83.8% 69.5% ©..8% | .
III 85 83 “77.4% 89.4% 56.0% 79.8% 51.4% 76.0% 67.4%° £9.4%.
- -"'J ’ )
Al [ . 'L ! ’
v 70 67 -56.0% 77.6% 46.6% 74:4% 27.8% 66.2% 47.6% 82.5% "
v 72 84 53.6% 77.4% 49.2%  75.8% 39.8% 66.2% 52.8%  80.0%
' VI 77 85 50.4% 79.6% 47.0% 73.6% 32.6% 61.6% 43.0% 51.2%
v . "k*******?****i******** .
'w a / -
PIERS-HARRIS CHTILDREN'S SELF CONCEPT ‘SCALE L ]
GRADE NO. TESTED | AVERAGE RAW SCORE
- IIr - : 73 e o 51 :
1V ) s C) 51 o
. . ‘_.-' . ! * y"\
v . 8L . - ‘ . 54
v 78 - 50
J : ' \ ’
f | )
L) ) ¢ ;‘} ('1 l
‘ - ?/ /l . ’
/ i
i/
/i

\
n
<
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N . " APPENDIX N '
N . "' . ’
PARENT QUESTIONNAIRE AND NUMBER OF RESPONSES RECEIVED ' .
‘ 1 ' . ‘-' . oo '
. . : : '
o o QUESTIONS * i HARD- GREENS-  WOOD- TOTAL . . % 'ro'rAL
B R PR - . . WICK  BORO BURY Lk . .RESPONSZ. ' -
‘ o2 4 v . v bt ¢
~ o N " - L f
! - ‘* 1. Do you think an attempt:- ; e .. .
Lo has been made to help . ‘{ .l . . i : ‘
E i your child/children’ ¢ "¥ES 118 . .18 19 rsg i, ok
-7 develop good reading .o : ‘) Co .
‘ ) skills? oo 1 0 U 0% DRSS | *
' en . .
[N —~% llv’“\ [ - B :. ,A.- . . . " ‘ 0‘ ! : :
> ="~ 2. Do you feel welcome M S 'o" ‘. :
: to come and participate- YES 113 19 18~ .\w v 15085 o7%
in learning activities, .. - SETIN s e »
. . at school?, . - wNO 4.° O .| 1 il 1 N 3% :
3. lave you participated in- .,'_ L .
. any of the %earning .
. . activities provided at .YES 39 6 .. 1 56 40%
. school over-thé past 7. . : .
) - three years3. . ---NO"",.77 13 -7 97 €03
LS - Ry - ~ '
, 4. How does you chdddss LIKES.TO J.OS . ) 16 B 18“ 139 3%
. : feel about gofx'ig. DOESN!T - ~-% . .. I ) .
. = (ABa Y -
to school? - - LIKE TO : -z,-& 3 1 Jl 73
- < o popswr S S g
. "o - sAY- L L8 . 8 5% '
- - }Q'_ o0 N Dy . . ?
. “; 5. Has this feeling changed \YES 29‘ ) 6 S | 29% . ¢ -
) hY in the last three years? NO 77 12 -~ T 12 101 1% . : |
N . x’\‘_l . ._‘“ » "
Has having Teachers ~  YES 103 16 T 13 9m y
. &:des' the classrooms ) ’ i : o
\ nefited your child? NO! 4 1 5 3% ..
X .‘\Kbe\ yaur child ever YES 82 /13 18 113 728
(\)': fgéq\ on the Learning , . _ )
‘ \“.,:_ .,-\ \i{f,g{? Mo 36 6 .‘\1 43 28%: 1
7 "\5\‘\3;3, . T e ok ok ok Ak ok e ok o g
. * \‘?) \J\\\:‘:\\ - L5
. R l.«‘v*Per“\iita'ge of children who ’ L, )
\'have attended the Learning K .

>

. Center . ° 728  100% 100% Lo .




